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Intrinsic or Extrinsic Type of Regulation Autonomous or Controlled
Intrinsic: Intrinsic: Autonomous: Acting with a
Engaging in an activity Doing something because it is sense of willingness.
because it is inherently inherently interesting or enjoyable.

interesting or enjoyable; the
activity itself is the reward.

Extrinsic (four subtypes): A Integrated:

Engaging in an activity as a Doing something because one
means to an end; the reward | | believes the activity is worthwhile

is external to, or separable and because the activity aligns with
from, the activity. one’s deeply held values and
interests.
Identified:

Doing something because one
believes the activity is valuable.

Introjected: Controlled: Acting with a
Doing something because of sense of internal or external
internally imposed pressure, either to | constraints.

feel good about oneself or to avoid
feelings of anxiety, guilt, or shame.

Degree of internalization

External:

Doing something to obtain a reward
or to avoid punishment, both of
which come from outside oneself.

Figure 1. Categories of motivation with concise definitions.

Basic Psychological Needs Definitions

Autonomy Having “a sense of initiative and ownership in one’s actions.”

Competence Experiencing “the feeling of mastery, a sense that one can succeed
and grow.”

Relatedness Feeling “a sense of belonging and connection.”

Figure 2. Basic psychological needs. Definitions are quoted from Ryan and Deci (2020, 1), the original
proponents of self-determination theory (Deci and Ryan 1985).



Recommendations

Examples of Verbal Framing

Providing meaningful
feedback

“Here is the rubric I will use to evaluate your midterm singing
performance next week. Please take note of which categories are
weighted the most heavily so you can pay close attention to these areas
when you practice.” —Aural Skills |

“Please look at the errors I’ve marked in the part-writing assignment
that I just returned. Identify one type of error (such as forgetting to add
the leading tone in minor keys) that you want to avoid in future
assignments, and write yourself a note to remember to check for this

error before you submit the next assignment.” —Theory Il
Providing choices “For this in-class exercise, you are welcome to work individually or to
collaborate with your neighbors.” —Theory I

“Which components of this course (melodic, harmonic, or rthythmic
dictation; prepared or sight-reading melody and rhythm performance)
do you most need to practice? In which components would you like
additional opportunities for graded work?” —Aural Skills II

“I’ve listed the diatonic modes on the board. Come sign up for a mode
that interests you, with two or three people per mode. The people who
sign up for the same mode will be partners for our modal melody
composition activity during class.” —Aural Skills IV

Using informational rather
than controlling language

“I understand that it’s easy to be distracted by our phones. Because it’s
important to me to make sure I am fully present with you during class,
I’ve left my phone in my office instead of bringing it to class. 'm
asking you to join me in putting your phones away during class so you
can receive the greatest benefit for your learning from our time
together.” —Theory III

Supporting internalization

“Most of you are future music educators. If you’re teaching a class, you
can’t afford to be late because it’s not safe to leave the students without
adult supervision. Those of you who are majoring in performance and
sound recording technology need to be reliable and on time for gigs.
Because punctuality is such an important part of professionalism, the
attendance policy in our class—and in the music theory area in
general—is designed to help you build habits of punctuality that will
help you succeed as professional musicians.” —Aural Skills I11

Providing rationales and
acknowledging feelings

Rationales ——

Feelings ——

“In your Roman-numeral analysis, please make the chord qualities
clear, especially when distinguishing between major seventh chords
and major-minor seventh chords. We are still working with diatonic
harmonies for right now, but when we move on to chromatic harmonies
next semester, there will be times when we find chords with qualities
that we didn’t expect. It helps to practice analytical precision as we
build up to that point.” —Theory II

“I realize this was a challenging activity—melodic dictation that
reflects a non-diatonic scale in changing meters is complex. This is as
hard as it gets in our course this semester; the final exam won’t be any
harder. To prepare for this type of dictation, I recommend reviewing
interval identification with small intervals to help you navigate the
note-to-note connections in non-diatonic melodies.” —Aural Skills IV

Figure 3. Examples of verbal framing to support students’ basic psychological needs in music theory and
aural skills courses. Recommendations in the left column come from Graham and Vaughan (2022, 139).




Analysis Adventures | Choose the adventure that will be best for your learning
today as we explore the topic of modulation in music
analysis.

Solo Excursion Work individually, moving through the analysis as efficiently
as possible. If time permits, think about how you would
discuss the topics of harmonic sequences and types of
modulation in this piece.

Team Quest Collaborate with two or three of your peers as you work

through the analysis together. Let me know if you get stuck;
otherwise, I’ll give your groups time to work independently.
Guided Tour Participate actively as I walk you through an analysis of this
piece. We will move at a methodical pace so we don’t skip
any steps.

Lesson Plan
& Score

Figure 4. Scaffolded in-class analysis assignments for Theory III
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Figure 5. Analyzed score for Johann Philipp Kirnberger, “La Lutine,” no. 3 of Four Small Pieces, EngK.
51. Typesetting and analysis are those of the author. Shaded circles denote passing tones.



Meeting Type and Timing

Questions and Conversation Starters

Getting Acquainted

(Week 1 or 2; about 5
minutes per student)

e How are things going for you in the course so far?
o [ noticed on your questionnaire that...[choose applicable option]
o ...you’ve attempted this course before. What do you think
contributed to your not being able to pass the course then?

o ...atopic/skill you’ve found challenging is . Can you tell me
more about that?
o ...you’re interested in learning more about . What are you

looking forward to about this topic?
e Do you have any other questions or concerns at this point?

Aural Skills Mini-Lesson

(Week 2 or 3; 5-7 minutes
per student)

Have the student perform a prepared melody or rhythm. Invite the student

to sit across from the instructor for the following discussion.

e What are some things that you think went well in your performance?
What else went well?

o [s there anything that you would want to change if you were going to
perform this melody/rhythm again?

e [agree withyouthat ~ and  went well in your performance
and that and could be areas for improvement. Some other
things I noticed are .

e Do you have any questions I can help with?

Course Progress Report

(Mid-semester and/or late
in the semester; about 3
minutes per student)

Invite the student to sit across from the instructor and ask the student to
record the information that is shared.
¢ In the melodic dictation component, you currently have a grade of
_____%. [Repeat for the other components.]
e In terms of attendance, you currently have a total of unexcused
absences, including any tardies. [Choose applicable option.]
o Thank you for attending class so consistently!
o That’s still within the number of unexcused absences allowed for the
class, so it’s not affecting your grade.
o Unfortunately, that means that your course grade is now being
affected. Right now, you’re looking at a deduction of  %.
e Are there any components in which you would like additional
opportunities for graded work?
e Do you have any questions at this point?

Figure 6. Student meeting templates.

Next Steps: Suggestions for Instructors

e Recall a time when you have seen students highly motivated, whether during class or in another
setting. Which basic psychological need(s) were likely being met in that scenario?

e Choose a specific course that you teach—perhaps one you are currently teaching or that you will
teach in the upcoming term.

e For now, select a single basic psychological need (autonomy, competence, or relatedness) that you
would like to emphasize in the course you chose. What do you hope your students will gain from
increased fulfillment of this need?

e Develop a plan to do one new thing that will help fulfill that basic need for students in the course
you selected. This change can take place on a micro level (e.g., a single class activity) or a macro
level (e.g., an aspect of course design). Be as specific as possible.

e Implement your plan. If possible, begin preparations early in case they take longer than anticipated.

o After you implement your plan, reflect on what you observed during the process. What went well?
What changes, if any, would you like to make?

Figure 7. Prompts for planning and reflection.




Selected Bibliography

Alessandri, Elena, Dawn Rose, and David Wasley. 2020 (October). “Health and Wellbeing in Higher
Education: A Comparison of Music and Sport Students Through the Framework of Self
Determination Theory.” Frontiers in Psychology 11: 1-19.

Bandura, Albert. 1997. Self-Efficacy: The Exercise of Control. New York: W. H. Freeman.

Bond, Elise. 2024 (Summer/Fall). “Promoting Autonomous Motivation and Psychological Well-Being
with Self-Determination Theory: Practical Applications for Applied Music Professors.” College
Music Symposium 64 (2).

Bonneville-Roussy, Arielle, and Paul Evans. 2025 (November). “The Support of Autonomy, Motivation,
and Music Practice in University Music Students: A Self-Determination Theory Perspective.”
Psychology of Music 53 (6): 909-28.

de Clercq, Trevor. 2019. “A Music Theory Curriculum for the 99%.” Engaging Students: Essays in Music
Pedagogy 7.

Deci, Edward L., and Richard M. Ryan. 1985. Intrinsic Motivation and Self-Determination in Human
Behavior. New York: Plenum Press.

Duker, Philip, Anna Gawboy, Bryn Hughes, and Kris P. Shaffer. 2015 (March). “Hacking the Music
Theory Classroom: Standards-Based Grading, Just-in-Time Teaching, and the Inverted Class.”
Music Theory Online 21 (1): [1.1-10.2].

Evans, Paul. 2015. “Self-Determination Theory: An Approach to Motivation in Music Education.”
Musicae Scientiae 19 (1): 65-83.

Fedesco, Heather N., Emily M. Bonem, Cong Wang, and Regina Henares. 2019 (April). “Connections in
the Classroom: Separating the Effects of Instructor and Peer Relatedness in the Basic Needs
Satisfaction Scale.” Motivation and Emotion 43 (5): 758-70.

Gades, Andrew. 2019. “Desequencing the Music Theory Core: A Liberal Arts Model.” Engaging
Students: Essays in Music Pedagogy 7.

Graham, Michael, and Angela Vaughan. 2022. “An Adapted Self-Determination Measure and College
Student First-Year Achievement.” International Journal of Teaching and Learning in Higher
Education 33 (2): 135-42.

Hatfield, Johannes Lunde, Hallgeir Halvari, and Aaron Williamon. 2025. “No Pain, No Gain? Satisfaction
and Frustration of Basic Psychological Needs, Somatic Burden, Giving Up, and Life Satisfaction
in Music Students.” Psychology of Music (OnlineFirst): 1-37.

Herrera, Dora, Carlos Iberico, Lennia Matos, and Yasmin Cerna. 2023 (July). “Professors’ Motivational
Styles, Future Orientation, and Engagement: A Qualitative Study in Professor-Student Dyads in
the School of Music.” Psychology of Music 51 (4): 1243-58.

Herrera, Dora, Lennia Matos, Rafael Gargurevich, Benjamin Lira, and Rafael Valenzuela. 2021 (March).
“Context Matters: Teaching Styles and Basic Psychological Needs Predicting Flourishing and
Perfectionism in University Music Students.” Frontiers in Psychology 12: 1-9.

Knepp, Kristen A. Frey. 2012. “Understanding Student and Faculty Incivility in Higher Education.” The
Journal of Effective Teaching 12 (1): 33—46.

Kiipers, Elisa, Marijn van Dijk, Gary McPherson, and Paul van Geert. 2014. “A Dynamic Model that
Links Skill Acquisition with Self-Determination in Instrumental Music Lessons.” Musicae
Scientiae 18 (1): 17-34.

Lavengood, Megan L. 2019. “Bespoke Music Theory: A Modular Core Curriculum Designed for Audio

Engineers, Classical Violinists, and Everyone in Between.” Engaging Students: Essays in Music
Pedagogy 7.

Lewis, Megan, Erianne Weight, and Karin Hendricks. 2022 (May). “Teaching Methods that Foster Self-
Efficacy Belief: Perceptions of Collegiate Musicians from the United States.” Psychology of
Music 50 (3): 878-94.



Lopez-fiiiguez, Guadalupe, and Gary E. McPherson. 2020 (March). “Applying Self-Regulated Learning
and Self-Determination Theory to Optimize the Performance of a Concert Cellist.” Frontiers in
Psychology 11: 1-20.

Marvin, Elizabeth West. 1994. “Intrinsic Motivation: The Relation of Analysis to Performance in
Undergraduate Music Theory Instruction.” Journal of Music Theory Pedagogy 8: 47-57.

Miksza, Peter, Paul Evans, and Gary E. McPherson. 2021 (January). “Motivation to Pursue a Career in
Music: The Role of Social Constraints in University Music Programs.” Psychology of Music 49
(1): 50-68.

Niemiec, Christopher P., and Richard M. Ryan. 2009. “Autonomy, Competence, and Relatedness in the
Classroom: Applying Self-Determination Theory to Educational Practice.” Theory and Research
in Education 7 (2): 133-44.

Nilson, Linda B. 2023. Specifications Grading: Restoring Rigor, Motivating Students, and Saving Faculty
Time. New York: Routledge.

Orvek, David E. 2024. “Ungrading in the Music Theory Classroom: A One-Year Case Study.” Journal of
Music Theory Pedagogy 38: 45-70.

Peebles, Crystal. 2019. “Inclusion and Agency in the Undergraduate Theory Core.” Engaging Students.
Essays in Music Pedagogy 7.

Perrier, Laurence, Laurence Latreille-Gagné, Florence Khoriaty, Maude Fortin, and Arielle Bonneville-
Roussy. 2025 (January). “Exploring the Well-Being of Professional Female Musicians: A Self-
Determination Theory Perspective.” Frontiers in Psychology 15: 1-13.

Reeve, Johnmarshall. 2002. “Self-Determination Theory Applied to Educational Settings.” In Handbook
of Self-Determination Research, ed. Edward L. Deci and Richard M. Ryan, 183-203. Rochester,
NY': University of Rochester Press.

Ripley, Angela. 2020. “Post-Tonal Postcards: Communicating Analysis and Reflection through Prose
Writing.” Journal of Music Theory Pedagogy 34: 199-226.

Ripley, Angela. 2024 (Summer/Fall). “Playing to Learn: Pedagogical Games in Music Theory and Aural
Skills.” College Music Symposium 64 (2): 83—117.

Ryan, Richard M., and Edward L. Deci. 2020. “Intrinsic and Extrinsic Motivation from a Self-
Determination Theory Perspective: Definitions, Theory, Practices, and Future Directions.”
Contemporary Educational Psychology 61: 1-11.

Shafer, Jennifer. 2018. “*Calling Captain Scaffold!’ Interactive Handouts to Stimulate Student Learning.”
Engaging Students: Essays in Music Pedagogy 6.

Shaheen, Musbah. 2022 (February). “Self-Determination Theory for Motivation in Distance Music
Education.” Journal of Music Teacher Education 31 (2): 80-91.

Sheldon, Kennon M., and Christopher P. Niemiec. 2006 (August). “It's Not Just the Amount That Counts:
Balanced Need Satisfaction Also Affects Well-Being.” Journal of Personality and Social
Psychology 91 (2): 331-41.

Valenzuela, Rafael, Nuria Codina, and José Vicente Pestana. 2018 (January). “Self-Determination Theory
Applied to Flow in Conservatoire Music Practice: The Roles of Perceived Autonomy and
Competence, and Autonomous and Controlled Motivation.” Psychology of Music 46 (1): 33—48.

Wentink, Catrien. 2024 (May). “Relating to the ‘Musical Homes’ of My Diverse Music Theory Students:
An Autoethnography.” International Journal of Education & the Arts 24 (2.8): 1-19.

Woody, Robert H. 2021 (September). “Music Education Students’ Intrinsic and Extrinsic Motivation: A
Quantitative Analysis of Personal Narratives.” Psychology of Music 49 (5): 1321-43.

Zelenak, Michael S. 2024 (November). “Self-Efficacy and Music Performance: A Meta-Analysis.”
Psychology of Music 52 (6): 649—67.



